Standards and Indicators of Effective Teaching Practice:

Teacher Rubric

Standard II: Teaching All Students. The teacher promotes the learning and growth of all students through instructional practices that
establish high expectations, create a safe and effective classroom environment, and demonstrate culfural proficiency.

Indicator II-A. Ir

A,

Elomeric Unsatisfactory Needs Improvement Proficient Exemplary
II-A-1. Establishes no or low expectations May states high expectations for Consistently defines high Consistently defines high
Quality of Effort | around quality of work and effort quality and effort, but provides few expectations for the quality of expectations for quality work and
and Work andfor offers few supports for exemplars and rubrics, limited guided | student work and the perseverance | effort and effectively supports
students to produce quality work or practice, and/or few other supports to | and effort required to produce it; students to set high expectations for
effort. help students know what is expected often provides exemplars, rubrics, | each other to persevere and produce
of them; may establish inappropriately | and guided practice. high-quality work. Is able to model
low expectations for quality and effort. this element.
[1-A-2. 1 Uses instructional practices that leave | Uses instructional practices that Consistently uses instructional Consistently uses instructional
Student | most students uninvolved and/or motivate and engage some students practices that are likely to motivate | practices that typically motivate and
Engagement 1 passive participants. but leave others uninvolved and/or and engage most students during engage most students both during the
: passive participants. the lesson. lesson and during independent work
and home work. Is able to model this
element.
1I-A-3. i Uses limited andfor inappropriate May use some appropriate practices Uses appropriate practices, Uses a varied repertoire of practices

Meeting Diverse
Needs

1 practices to accommodate
| differences.

to accommodate differences, but fails
to address an adequate range of
differences.

including tiered instruction and
scaffolds, to accommodate
differences in learning styles,
needs, interests, and levels of
readiness, including those of
students with disabilities and
English learners.

to create structured opportunities for
each student to meet or exceed state
standards/local curriculum and
behavioral expectations. Is able to
model this element.

Note: At the Exemplary level, an educator’s level of expertise is such that he or she is able to model this element through training, teaching, coaching, assisting, and/or demonstrating. In this rubric,
this level of expertise is denoted by “Is able to model.”
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Needs Improvement
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11:B-1.
Safe Learning
Environment

| Maintains a physical environment that
| is unsafe or does not support student

| learning. Uses inappropriate or

| ineffective rituals, routines, and/or

| responses to reinforce positive

| behavior or respond to behaviors that
| interfere with students’ learning.

May create and maintain a safe
physical environment but
inconsistently maintains rituals,
routines, and responses needed to
prevent and/or stop behaviors that
interfere with all students’ learning.

Uses rituals, routines, and
appropriate responses that create
and maintain a safe physical and
intellectual environment where
students take academic risks and
most behaviors that interfere with
learning are prevented.

Uses rituals, routines, and proactive
responses that create and maintain a
safe physical and intellectual
environment where students take
academic risks and play an active
role—individually and collectively—in
preventing behaviors that interfere
with learning. Is able to model this
element.

11-B-2.
Collaborative
Learning
Environment

Makes little effort to teach

interpersonal, group, and
communication skills or facilitate
student work in groups, or such

| attempts are ineffective.

Teaches some interpersonal, group,
and communication skills and
provides some opportunities for
students to work in groups.

Develops students’ interpersonal,
group, and communication skills
and provides opportunities for
students to learn in groups with
diverse peers.

Teaches and reinforces interpersonal,
group, and communication skills so
that students seek out their peers as
resources. Is able to model this
practice.

- 11-B-3.
Student
Motivation

| Directs all learning experiences,
| providing few, if any, opportunities for

students to take academic risks aor
challenge themselves to learn.

Creates some learning experiences
that guide students to identify needs,
ask for support, and challenge
themselves to take academic risks.

Consistently creates learning
experiences that guide students to
identify their strengths, interests,
and needs; ask for support when
appropriate; take academic risks;
and challenge themselves to learn.

Consistently supports students to
identify strengths, interests, and
needs; ask for support; take risks;
challenge themselves; set leaming
goals; and monitor their own
progress. Models these skills for
colleagues.

Note: At the Exemplary level, an educator's level of expertise is such that he or she is able to model this element through training, teaching, coaching, assisting, and/or demonstrating. In this rubric,
this level of expertise is denoted by “Is able to model.”
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Indicator |l- C. Cultural Proficiency: Actively creates and mamtams an environment in whlch students" dwerse backgrounds, :dentltles
strengths, and challenges are respected. i : :

. i[ o ’ .

Elemenfs Unsatisfactory Needs Improvement Proficient Exemplary

H-C-1. Establishes an environment in which Establishes an environment in which Consistently uses strategies and Establishes an environment in which
| Respects students demonstrate limited respect | students generally demonstrate practices that are likely to enable students respect and affirm their own
| Differences for individual differences. respect for individual differences students to demonstrate respect and others’ differences and are

for and affirm their own and others’ | supported to share and explore

differences related to background, | differences and similarities related to

identity, language, strengths, and background, identity, language,

challenges. strengths, and challenges. Is able to
model this practice.

l-G-2, Minimizes or ignores conflicts and/or Anticipates and responds Anticipates and responds Anticipates and responds

Maintains responds in inappropriate ways. appropriately to some conflicts or appropriately to conflicts or appropriately to conflicts or

Respectful misunderstandings but ignores and/or | misunderstandings arising from misunderstandings arising from

Environment minimizes others. differences in backgrounds, differences in backgrounds,

; languages, and identities. languages, and identities in ways that
lead students to be able to do the
same independently. Is able to model
this practice.

Note: At the Exemplary level, an educator’s level of expertise is such that he or she is able to model this element through training, teaching, coaching, assisting, and/or demonstrating. In this rubric,
this level of expertise is denoted by “Is able to model.”
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Standards and Indicators of Effective Teaching Practice:
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Standard ll: Teaching All Students. The feacher promotes the learning and growth of all students through instructional practices that
establish high expectations, creale a safe and effective classroom environment, and demonstrate cultural proficiency.

 Instruction: Uses instructional practices that reflect high expectations regarding content and quality of effort and wor
engage all students; and are personalized to accommodate diverse learning styles, needs, interests, and levels of

i readiness.

1A, Unsatisfactory Needs Improvement Proficient Exemplary

Elements

11-A-1. Establishes no or low expectations May states high expectations for Consistently defines high Consistently defines high

Quality of Effort | around quality of work and effort quality and effort, but provides few expectations for the quality of expectations for quality work and

and Work and/or offers few supports for exemplars and rubrics, limited guided | student work and the perseverance | effort and effectively supports

students to produce quality work or practice, and/or few other supports to | and effort required fo produce it; students to set high expectations for
| effort. help students know what is expected often provides exemplars, rubrics, | each other to persevere and produce
: of them; may establish inappropriately | and guided practice. high-quality work. Is able to model
low expectations for quality and effort. this element.

[I-A-2. 1 Uses instructional practices that leave | Uses instructional practices that Consistently uses instructional Consistently uses instructional
Student | most students uninvolved and/or motivate and engage some sfudents practices that are likely to motivate | practices that typically motivate and
Engagement i passive participants. but leave others uninvolved and/or and engage most students during engage most students both during the

: 1 passive participants. the lesson. lesson and during independent work
and home work. Is able to model this
element.

11-A-3. Uses limited and/or inappropriate May use some appropriate practices Uses appropriate practices, Uses a varied repertoire of practices
Meeting Diverse | practices to accommodate to accommodate differences, but fails | including tiered instruction and to create structured opportunities for
Needs differences. to address an adequate range of scaffolds, to accommodate each student to meet or exceed state
] differences. differences in learning styles, standards/local curriculum and
needs, interests, and levels of behavioral expectations. Is able to
readiness, including those of model this element.
students with disabilities and
English learners.

Note: At the Exemplary level, an educator’s level of expertise is such that he or she is able to model this element through training, teaching, coaching, assisting, andfor demonstrating. In this rubric,

this level of expertise

Part lll: Appendix C. ESE Model Rubric for Teachers
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. . Y ELEMENEAeY & ShSOMORRY
Educator Collection of Evidence Form EDUCATION

Educator—Name/Title: Ms. Melville

Primary Evaluator—Name/Title: ~ Mr. Ahab

Supervising Evaluator, if any—Name/Title/Role in evaluation:

School(s):  Moby Dick Middle School

Evidence pertains to (check all that apply)':
[] Fulfillment of professional responsibilities and growth

[] Evidence of outreach to and ongoing engagement with families
[] Progress toward attaining student learning goal(s)

[] Progress toward attaining professional practice goal(s)

Other: _ Evidence of Standard I

Summary of Evidence
Summarize the evidence compiled to be presented fo evaluator with a brief analysis.
Atfach additional pages as needed. _ _
To teach all students, | emphasize small group work in my classroom. | group students into
small groups of between 3 and 5 students, and use student test score data to inform my
grouping. During common planning time once a month, | review student groups using the
most recent formative assessment data available, and change groups based on students’
progress, as necessary. Attached is an example of what my groups might look like in a given
week.

To engage students with the material more, | also use a series of fun math activities that |
have collected from my colleagues and found using resources online. An example is
attached.

Signature of Educator _Date

Signature of Evaluator ~_Date

O Attachment(s) included

' Per 603 CMR 35.07(1)(c)1, “Evidence compiled and presented by the educator includ[es]: 1. Evidence of fulfillment
of professional responsibilities and growth, such as: self-assessments; peer collaboration; professional development
linked to goals and or educator plans; contributions to the school community and professional culture; 2. Evidence of
active outreach to and ongoing engagement with families.” However, educator collection of evidence is not limited to
these areas.

Educator Collection of Evidence Form January 2012



Student groupings, 6 grade

Group | Student Most 'récent,Ga!i_leo assessment | Notes
1 Student A Advanced
1 Student B Advanced
1 Student C Proficient
2 Student D Proficient
2 Student E Proficient
2 Student F Proficient
2 Student G Proficient
3 Student H Proficient
3 Student | Proficient
3 Student J Proficient
3 Student K Proficient
4 Student L Needs Improvement
4 Student M Needs Improvement
4 Student N Needs Improvement
4 Student O Needs Improvement
5 Student P Needs Improvement
5 Student Q Needs Improvement ELL
5 Student R Needs Improvement
5 Student S Needs Improvement IEP
6 Student T Needs Improvement IEP
6 Student U Warning ELL
6 Student V Warning
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